IEP Meeting 2 February 2009 
Participants:

GERMAINE Kinsey     CVUSD administrator

PETER Attwood           father

STEPHEN Attwood      student

ANNE Savage              West End SELPA, case manager

GARY Easley                Altus Academy, Teacher 
BILL Zeman                  Attwood family friend

ERIN Masters                CVUSD school psychologist

Phil SCHMIDT              Altus Academy, administrator   

Victoria GRUVER          County Dept of Behavioral Health AB2726 psychologist
TRANSCRIPT:

0:00:00

GERMAINE:  And I’ll give you a new copy of the Procedural Safeguards.

PETER:   It’s all right, you just sent me one.  They all look the same.

GERMAINE:  They are new, actually.

PETER: Oh.  Well in that case, I’ll get a new one.

GERMAINE:   (unclear).  You’re still on, Anne, I can’t get in.

ANNE:  Oh, you can’t?  Oh OK, I just got off.

GERMAINE:  OK.  I’ll try again. . . . yep, I’m on. 
ANNE:   All right.  Thank you.
GERMAINE:  OK.

GERMAINE:  The purpose of today’s meeting is to . . . it’s his annual review, and to develop goals and objectives for him.  To start off by reviewing his present levels of performance.  And everybody has a copy.  Did everybody get a copy? So, Mr Attwood could you look at the front page and make sure everything is correct?  If there’s any changes I need to make?

PETER:  It looks all right on the first page.  Sure.

GERMAINE:   And then on the second page, you have his eligibility listed.

PETER:  Yeah, I saw that.

GERMAINE:  And the secondary eligibility.  OK?  And then this is an IEP, and he is receiving County Mental Health under AB2726.  So it looks like you guys started - Mr Easley – looks like you started the present levels of performance. Stephen is inquisitive about science . . .

GARY:  Oh yes!

GERMAINE:  OK, let me get to that page, in case I need to ask something.

GARY:  (inaudible)

PETER: You might want to fix a typo on the word “origins,” but that’s . . .

0:01:30

GARY:  Oh yes!

GERMAINE: (unclear)

ANNE:  We were expecting that  . . .

ANNE: What page?

PETER: The second page.

GERMAINE:   I got it.  O-R-I . . .
ANNE:  It’s the 3rd page, number 5.

GERMAINE:  OK, so Stephen is inquisitive about science, philosophy and word origins.  He also completes more math in comparison to other subjects.

GARY:  mm-hnh.

GERMAINE:  Is there anything else anyone would like to add?  Mr Attwood, that you see are his strengths?

PETER:  Uh, at the moment, no not there, I don’t think.  You might want to fix the spelling of his name while you’re in there.

GERMAINE:  It’s PH, correct?

PETER: Yeah.

0:02:09
GERMAINE:  OK.  And, your concerns regarding his educational progress, Mr Attwood?

PETER:  Well, we’re not getting anywhere.  Uh, and there’s no prospect that we’ll be able to get anywhere.  And, uh, Stephen can speak to that, I guess, better than I can.  So if he wants to.  You want to, you want to? . . . 

ANNE:  Germaine, I can’t. I can’t, I just can’t hear.

PETER (louder): Do you want, you want to speak to that, Stephen?
STEPHEN: (unintelligible)

GERMAINE:  Mr Attwood, -  I asked Mr Attwood his parent concerns and he’s concerned about his, Stephen’s, educational progress.
ANNE:  OK.

PETER:  Yeah, like, it just isn’t working - um, Stephen, you have anything to add to that?

STEPHEN: What, exactly?

PETER:  In your view, is it working, and is there any chance that it’ll work, and if so, why or why not?

STEPHEN:  I don’t feel that it’s working, because it’s at home, and that’s just too much of a relaxed place.  Second of all, it’s just ‘cause, even if I learn anything I can’t use it, until this whole debacle is over.  So I’m preparing for nothing, really.  I mean until I have the mindset that I know that I can just, you know, just do it when I’m able to, but I can’t, yet, and it’s just, the way that I’m being taught is just – I can’t learn that way because it, it’s like, I might, sort of, kind of, maybe, might, sort of maybe – this stuff might be on the GED.  It’s just it’s guessing work, and I can’t do that.  So, that’s why I feel like it’s not working.

GERMAINE: OK, so I wrote, “Stephen stated that he’s not making educational progress.”  Correct me if I’m wrong, Stephen.  “He is at home and too relaxing, and he feels that it is guessing work.”  Is that correct?

STEPHEN:  Yeah.

GERMAINE:  Is there anything else you want me to add?

STEPHEN:  Not at the moment.

0:03:57

PETER:  Well, I would add to that, the situation - and I don’t see anything that Mr Easley is supposed to do to make this right, really.   Ah, we’re in the situation where certain things are on, gonna be on the GED - for example, rules of grammar.  So he needs to learn to punctuate with commas, for example.  But there’s no way, really, to learn how to punctuate with commas, because there’s no context of actually writing in the first place to do it.  It’s the same way that, you know, I’ve been able to learn certain things concerning Arabic, but since I don’t get a chance to speak any Arabic it doesn’t allow me to learn that much.  So, um, that’s the kind of a jam that we’re in. Um, today what you go through to prepare for the GED is going through a bunch of stuff that you can’t hook it up to anything in a way that it comes together.  

GERMAINE:  So . . .

PETER:  And I don’t think that Mr Easley is able to do anything about that – you know, given the cards he’s been given to play. He’s been given some real crappy cards here; I’m not blaming him at all.

GERMAINE:  So, um, you feel he’s not being prepared for the GED using the current program.  Is that correct?

PETER:  Yeah, and I don’t quite how to make it work.  That doesn’t mean that it can’t be done, because, you know, there’s a lot of people that are smarter than I am about these things.  That’s what we’re looking at.

GERMAINE:  OK.  All right.  Um, you wrote down, Mr Easley, on your academics that he reads preferred material, that he understands many math concepts and applications, that he refused to take the CAHSEE the last time it was offered.  He has not completed other subject matters.

0:05:40

GARY:  Well, not no (unintelligible) – we worked on math, um, we started the grammar.  Well, he did one assessment so we could see where he was, but I uh, he hasn’t done any other subjects.
GERMAINE:  One assessment in grammar?

GARY:  Yeah, it was, uh – well, he has to do some writing on the GED, I wanted to see how well he could write. He didn’t want to write, so I wanted to see how well he could punctuate.  I’m just trying to get him to work instead of shut down.

GERMAINE:  Right.

GARY:  Oh!  I did find IEP date: says 2/24.  I guess they took the old date and just put 2 . . . One of the things says IEP date 2/24?
GERMAINE:  Thank you.  I’ll check that.

PETER:  Oh, yeah, it does say that there!   Whereas, if we say 2/2 that’ll work better.  We can delete the 4 . . .

GARY:  (laughs) Yeah, I . . .

GERMAINE:  What page do you see that on?

PETER:  I think it’s on the top of all of them. 

GERMAINE:  On top of . . .

GARY:  On top of, and on 2 pages next . . 

PETER:  I think . . .

ANNE:  It’s not on here . . .

GARY:  Oh!  . . .

PETER:  Everywhere it goes last name, first name, DOB . . . If you look for, like, DOB, it’ll take you to the top of every page, and it’s wrong on every one.  That’s all it is.

BILL:  It’s not wrong on the second page here.

GARY / BILL crosstalk

PETER:  Oh no, that’s right!  It’s OK, well, yeah, that’s right. It’s most of the time.

GERMAINE:  When I’m looking at the computer, it’s not wrong.

PETER:  On all the pages?

GERMAINE:  On, the one I’m working on.   
PETER: Oh, OK.

GARY:  Well, on our hard copies it’s . . .

GARY:  Well, I’m sure that Stephen . . .

PETER:  This is not a big deal.

0:07:16
GARY:  Stephen is very knowledgeable about a lot of subjects, and we’ve talked about things.  However, when it comes to getting down to writing, or to getting either to find out what he knows, or to get him to write an assignment, the only, the only one we’ve done is math because of, well, of refusal to do some things, and also because I’m there once a week for an hour.  It’s kind of hard to get 5 lessons in, in an hour.  

Peter:  Well, you know the problem is that he’s been afraid to go anywhere else, because he’s been afraid of what they’re going to do to him. Ah, he’s, he’s already talked about how it’s too casual for him at home, and the other thing that I’ve seen that kicks in is that as things are with PTSD, you know, you see anything that looks somewhat the same, it’s the same. So, you know, he’s often, you know, he’s actually called Mr Easley Garcia.  Now look, except for the gender, and sort of the age, Garcia and Easley are just not much alike.  They’re not alike in the way they talk, they’re not alike in their attitude or in anything else.  But to Stephen, he really thinks they’re all the same thing, so, in every situation he’s back in Home & Hospital, about to be dragged away to the mental hospital.  So this is very distracting.

GERMAINE:  Mm. (pause) Um, you wrote he’s able to communicate his needs and wants . . .

GARY:  Sure.

GERMAINE:  Is there anything else we need to add there?

GARY:  I don’t know that his writing needs came up. Let me take a look at what I wrote down there.

GERMAINE:  Oh, I wrote, “He has not completed other subject matter.  He has completed assessment in grammar but he has not completed any work in the area of language arts.” 
GARY:  That’s right.

STEPHEN:  It just matters what the material’s about.  Because if it’s writing about some such-and-such stupid subject I can’t write like that. And I mean it matters why I’m writing it, too.  If I’m just writing it for busy work I can’t write like that either.

GERMAINE:   And then in motor development you wrote that student is observed to rely on a non-standard grip when using writing instruments?

GARY:   That was there, that was there from the past, and I think that . . .
PETER:    Yeah. 
GARY:   I don’t think that . . . I’ve seen artists do that, for writing, but I’ve seen more of an artist’s grip to be very fine.

PETER:  That came. . .    

GARY:  Not like this, though.

PETER:   That came from, um, what’s her name, she has a French name . . .

(Unknown voice guessing name)

0:09:56

PETER:  Pioche, Eunice Pioche, married to a French guy.

GARY:  It did. And so what we did is we, uh, the 2nd, the 2nd one the writing is legible, but demonstrates some delays.  It’s legible, but, guess that’s a way of saying . . .
PETER:  It’s horrible.

GARY:  It could be better, yes.  Demonstrates some delays . . . you’re right!  And “demonstrates some delays” would be . . .

PETER:  He writes like an aspie.  He writes like I used to write when I was his age.  I still, I still don’t use any kind of cursive script, which is why people can sort of read what I write.  But he, you know, he, you know, my teachers used to say it looked like a chicken ran across the page, and that’s what it is.  It’s horrible.  That’s what keyboards are for.

GARY:  That’s right.

GERMAINE:    Hnh!  OK.  All right.  Um, it says, “Stephen has difficulties with foot placement during loco-motor tasks.”  Is that all from a previous assessment?

GARY:  Yeah, . . . edited it

PETER:  That was from, yeah that was from what’s-her-name, the other one from the annual.  (NOTE: should have said” initial”)   
GARY:  Then the first sentence is from the old one.  But the other one is “walk around the house, but he cannot do sports.”  That’s what I asked him on the first day I was there.  Basically, that’s what he told me. 

GERMAINE:  OK.  Says Stephen has to be coaxed to complete tasks, he does not turn in most work assigned.  He walks into the study area but will not complete a task, and walks out before completion.  

GARY:  That happened.  And, uh, if I give something that he’s interested in, he will do it, and do the page until the last question’s answered.  And then that will probably be it.  Sometimes I can teach him from what he’s missed, but sometimes he will just say, “It’s time.”  Um, some.
GERMAINE: OK. Dresses casually, is well-groomed and dresses appropriately for class.

GARY:  Yeah, it’s for home, but – he’s not in a school, so it’s hard to write sometimes, because, are we talking about a school setting or this setting?

GERMAINE:  Well . . .

GARY:  So, yeah, I think he’d be . . .

0:12:18
GERMAINE:  Well, right now his school setting is at home.

GARY:  Well, he dresses very well for his class setting.

GERMAINE:  OK. Says he has difficulty completing multi-step work assignments, and has anxiety and time constraints.  Has interest in working in the life science area, and would like to study about diseases.  

GARY:  Um, OK. That one, the first sentence is from the old one.

GERMAINE:  OK.

GARY:  Um, I, it could be multi-step work.  But it is probably, too, if multi-step means that you do this, do this, and then you’re done and do something else.  He does not have a . . .
PETER: You have something to say about that,  . . .

STEPHEN:  What?

GARY:  . . . multi-step math.  You know, we do one thing, and that’s about it. Isn’t it?
STEPHEN:  Well, that’s because I feel it’s pointless. I mean, it’s just . . . I try to look over the work and see if I’m going to learn anything, and it’s just busy work every time.  
GARY: Well . . .

STEPHEN:  I try to go with it, but it feels like busy work after I try it.

6-second pause

GERMAINE:  Um . . .

GARY: And the other one, um, that we’re working on life sciences – “I would like to study diseases”, that’s something that I got from our first meeting.  He likes science, biology.  He’d like to write reports about diseases, that’s the other thing he said.  So that’s what I ran with.

GERMAINE:  OK.  We have his health down is he’s wearing glasses.
GARY:  Mm-hnh.

GERMAINE:   He doesn’t wear glasses sometimes when he’s working with you?

GARY:  Pretty much . . .

STEPHEN:  I thought I always wore my glasses.

0:14:01
GARY:   Uh, you know that’s very strange.  Well, maybe because sometimes you come out with them, and then wouldn’t work that day.  But I’ve seen you, I’ve seen you without them, Stephen.  Obviously glasses are not something to notice because I go in and try to teach and not to notice whether he’s wearing glasses – or shoes.  

GERMAINE: OK.

GARY:  So we can – may or may not wear glasses to class, ok?

GERMAINE:  OK. 

PETER:  I wonder why it matters. 

GARY:  I don’t know! (laughter)  ‘Cause it’s there.  It’s a health thing.  Gotta make sure he’s healthy.

GERMAINE:  Well, I know I couldn’t go on if I didn’t have my glasses.

PETER:  Well, he’s near-sighted as I am, and so, you know, for – if you’re looking at a piece of paper like this, I can look at that with my glasses on, ‘cause it’s some distance away.  But if I need to see any details, I’ve got to take them off.  And so if Stephen is going to look at a sheet of paper with any detail on it to see, he’s got to take them off.  Of course if he wants to see, you know, 20 feet away, then he needs them.

GERMAINE: OK. 

GARY:  And the work that I bring is not the smallie.  I do it in 14-point.  I can even read 14.  So maybe that’s it.

GERMAINE:  OK. Um, Anne I have a question about the behavior support plan.

ANNE:  OK.

GERMAINE:  It’s dated that it’s supposed to be reviewed in January, and I cannot find it in the SAFE system to review.   

ANNE: Oh!

0:15:22
GERMAINE:  So I don’t – it’s a BIP, actually; it’s not a Behavior Support Plan.

GARY:  Right, right. 

ANNE:  Well, I think the paperwork for the BIP is in the file.

GERMAINE:  It’s in the file so are we just attaching it?

ANNE:  We did that, we did that at the last meeting.

GERMAINE:  Ok, so we’re just going to make a note on the note page that we’re going to review it?

PETER:  Well, I’m wondering why Erin is not here to talk about it. (2 second pause)  That’s not OK.

ANNE:  Well, Erin wouldn’t be developing the BIP now.  We would be just doing a Behavior Support Plan.

PETER:  Well, I don’t know.  I think that the school psychologist who did the assessment on the kid ought to be there for the annual IEP Meeting.  

ANNE:  So I think that we just do the Behavior Support Plan, and I mean unless there’s, you know, a need to . . .
GERMAINE:  Mr Attwood, did you tell me you were recording?
ANNE: . . . I don’t think there is.

GERMAINE:  Did you tell me you were recording?  

PETER:  Sure did.  Week ago.  Email.  Well, I didn’t tell you, but I told SELPA.

GERMAINE:  Oh, OK.  So I’m not recording, Anne, ‘cause I didn’t know Mr Attwood would . . .

PETER:  You can go ahead and record.

GERMAINE:  I have to go get a recorder.

PETER:  Oh, that sucks.

PETER:  I’d feel better if you had your recorder too, ‘cause two recorders is better, and besides, yours will sound better.

GERMAINE:  I don’t know if Erin was invited to the meeting or not.  Anne?

ANNE:  Right.  Doesn’t the non-public school develop the Behavior Support Plan?

SCHMIDT:  No. No, we, um – our inclination is to do the part of that being developed by the Dept of Behavioral Health.

0:17:00

ANNE:  Not for the Behavior Support Plan they don’t do that.  And, Germaine, my other question is that . . .

PETER:  She’s away.

GRUVER: She went away.

PETER: She’ll be back, but she’s away.
ANNE:  Oh, OK.  (pause)  Because I don’t know if we can institute a Behavior Support Plan in the home.  I mean, they’re written so they can be implemented at the school.  

PETER:  That’s why we needed to have the developer of the Behavior Support Plan in the meeting.

ANNE: Yes, typically that is developed by the school.  It doesn’t have to be developed by the school psychologist.  It can be developed the school staff of the non-public school, but being that, being that Stephen is being educated at home, I don’t think we can even implement the Behavior Support Plan.

PETER:   Well, it was developed by your psychologist  . . .
ANNE:  Right, it was . . .

PETER:  . . . and she needed to be here for the meeting.

ANNE:  Right.  She originally developed the, uh – she did the FAA, she did the Behavior Intervention Plan.

PETER:  And she did the Behavior Support Plan.  I didn’t bring it, because I didn’t think we needed to, but – I was wrong.  Anyway, you all have it someplace, and she needed to be here for it, you know.  Come on now!

0:18:10

ANNE:  Right.  But after she does her initial assessment, we – the non-public school, they’re the ones who develop the Behavior Support Plan after that.  But like I said, being that he’s being educated at home, we don’t have any way to implement a Behavior Support Plan.
SCHMIDT:  I have a quick question.  Since he has no one, can we – would it be OK with the team if we just kept the same goals?

PETER:  That’s fine with me.  

ANNE:  We can’t just carry over old goals on any part of the IEP.

PETER:  Well, let’s start with that anyway.  Her – she actually did the work, she interviewed him, she came to the house and worked with him.  Ah, she checked him out at Keystone, she actually did the job of developing a Behavior Support Plan, she even had lunch with us in the Vietnamese place and chowed down and everything and worked with him there.  Ah, she did the work.  It was a good piece of work, and that’s certainly the place to start with, and she certainly should have been here.  It’s a real problem that she’s not.
GARY:  Mr Attwood, the only thing we can think of, really, is that, you know, since it’s dealing with the school segment is, get him, have him show up once a week here, and dealing with his stress.  That wouldn’t work?

PETER:  It was, it was developed by Erin on, on the premise that his natural educational habitat was home, which is why she mostly developed it at home.  So, of course we can do a Behavior Support Plan at home if home is his placement.  And, so, that’s what she did.  

0:19:50

GERMAINE:  Do you want to stop the meeting, Mr. Attwood?  Because right now we have to stop because I’m getting a recorder.  So the discussion is either we stop the meeting and reschedule with Erin so she can revise the Behavior Intervention Plan, because it’s not a Behavior Support Plan.  

PETER:  I don’t know whether we need to stop the meeting or not.  Ah, it’s not, I don’t know that it’s necessarily a show-stopper.  We might need to fill in, if , if we’re going to come to conclusions that depend on it, then . . .

GERMAINE:  Yeah, well we are going to come to conclusions that depend on it.  

PETER:  If it’s worthwhile continuing the meeting, which it probably is: I mean we haven’t heard from Dr. Gruver yet, or anything, and it might well be that we should hear from her.  For all I know – she hasn’t had a chance to say anything.  Ah, I don’t know that we ought to stop the meeting . . . 

GERMAINE:   We need to wait for the recorder  . . .

PETER:  . . . I’m certainly not demanding it.   
GERMAINE:  (arranges with outsider to get Erin on the phone)

0:21:08
PETER;  Well, regardless I will certainly email you whatever I’ve got on this thing so you’ll have this copy anyhow.  Which probably won’t be as good as your copy, but you’ll have a copy at any rate.

(1 minute pause)

PETER:  I wonder what became of Bill.  Maybe he went to take a leak or something.

STEPHEN:  Yeah, that’s what he just said.

PETER:  Oh, OK.

(40 second pause)

0:23:01
PETER:  All right, good.  Technological obstacle removed.   
GERMAINE:  Took matters into my own hands and solved it, OK?

PETER:  Yup.

GERMAINE:  That’s what I have to do.

GARY:  Does the light going off mean anything?

GERMAINE:  No, it’s red.

GARY:  Oh, OK.

GERMAINE:  It’s recording.  I checked the battery.

PETER:  And I’ll send you mine, so the missing ingredients will be there.

GERMAINE:  OK. So let me go to the note page.  (long pause)  Are you still there, Anne?
ANNE:  Yeah, I’m here.

GERMAINE:  OK.  

(10 second pause)

0:23:57
ANNE:  So what did we decide we’re doing about the Behavior Intervention Plan?

PETER:  Well, my thought was to go around all that stuff and attend to such other business as may be attended to, and then we can see where we stand after that.

GERMAINE:  All right. 

ANNE:  My question was, can an IEP be implemented in the home?  And who’s going to implement it there?

PETER:  Well, if that’s the educational placement – yeah!  I don’t see anything in IDEA or anything that suggests that you can’t have  - place the kid in the home.  And . . .

ANNE:  I would say that the Behavior Support Plan is typically written so that if their behavior’s at school.

PETER:  Well, that’s if the kid is typically going to be in school.  But if the kid is typically at home, then the Behavioral Support Plan is obviously going to be written to, to handle things where the kid is getting his education, where he is placed, and that’s why Erin basically did it on the basis of where he is at home.

ANNE:  I was just asking the question.

PETER:  Right.  And I was just answering it as completely as I knew how.

0:25:14

GERMAINE:  OK. We have a call into Erin, and she is testing a student right now but will call back in 15 minutes.  And if there is a way she can get here or we can have her participate by phone.  I don’t know if I can do 3 on this machine.

PETER:  Well, we’ll make it work somehow, God willing.

GERMAINE:  We’ll make it work, OK?  So, going from that, then – we’re going to review the old goals, which are right here.  

(25 second pause, crosstalk)

GERMAINE:  So, based upon - 

PETER:  I’ve got an extra one, so who’s missing one.

GERMAINE:  I am.  Thank you.  So the goal #1 was, um – I notice  you, did you mark these, Anne?  ‘Cause they were marked in the computer.  

ANNE:  Uh, no.  That would have been done by the non-public school.

0:27:00

GERMAINE:  OK.  So, the first goal was (pause)  I’m going to the ones that just are in order, so it’s executive functioning, and executive behavior?
GARY:  All right.

SCHMIDT:  I only have the back page.

GERMAINE:  You only have the one goal.  Sorry!

STEPHEN:  These are the same thing, aren’t they?

GERMAINE:  Yeah they didn’t print out right.  I apologize.  You can just give those back to me.  First goal was executive functioning, independent behavior.  

GARY:  Oh!  I printed it out for my own self, a week ago.

GERMAINE:   So, Stephen will be able to complete academic tasks independently at his instructional level given a visual schedule or task analysis list like a token system, a task list, or agenda with 100% accuracy 4 of 5 trials. And you wrote that he did not meet this goal.  Is that correct?
 GARY:  No.  That’s right.  It’s – I’ve known that Mr Attwood said that, and I think that Stephen has actually expressed, that, um, things about not liking the token system, or a task list, or an agenda.  Especially a token system.  I suggested to Mr Attwood the last time that we could work on this in other – because that could apply to all of these other things – is that when he completes a big project, that he gets a big reinforcement from his father.  Like, goes out for pizza, or something, that would be desirable.

GERMAINE:  OK.  

0:28:11
GARY:  So he didn’t meet it, but I can certainly understand why.  ‘Cause the token system seems a bit, didn’t you say, seems a bit childish, or something.

STEPHEN:  It’s just, you can’t apply it to real life.

GERMAINE:  Well, I disagree with you on that, Stephen, because I do token systems for myself all the time.

GARY:  Called paychecks.

GERMAINE:  Rewards.  If I lose weight, I get to buy a new outfit.  If I, you know, people do that for themselves all the time.  But they’re not considered – I wouldn’t call them token systems, you’re right.

STEPHEN:  This token system is intangible in any way.  I mean, if you had class money, or some of system like that, that would be much better.  But this one is just points or whatever.  I couldn’t work with that.

GARY:  Yeah, and we weren’t working with that to be honest.  Just get rid of it, modify it, get an agreement, I’d say between Mr Attwood and Stephen.  If he completes this major something, not like he did something today.  But completes this major benchmark, and a goal, that’s to have something major earned, within monetary reason – something like that.

GERMAINE:  So, OK.

0:29:31
PETER:  The man understands, if I explain to him how it would profit him if he does such-and-such a thing, and if I can explain to him why that’s so, and how he will get screwed if he doesn’t.  That’s why he’s sitting here.  He didn’t actually really want to be here that much.  It’s not like he loves everybody here all that much.  But, he knew he needed to be here, ‘cause that’s to his advantage, and so that’s why he’s here.  So he’ll understand, no problem, if he sees that there’s benefit in doing the thing, and there’s trouble if he doesn’t.   But it has to be for real.  And not because, you know, some laboratory technician is making him, you know, push a button with the proper paw, or something.

GARY:   Well, that’s fine, buy him a steak dinner or something.  Unless he’s a vegetarian.

GERMAINE:  OK.  So the next goal was the math applied problem goal, and that was leading us all to the three step word math problems?  And you said he met that goal.

GARY:  He meets that goal when I assessed him.  He could do word problems, he knows the order of operations, which, uh, and he even told me what it is.  He knows how to do steps, and how to do this first, and second, and all of that.  Uh, and he can do multiplication and division no problem.  So, you know.  That’s fine.  We have to work on division of decimals, and that’s something coming up, but as to regular old division and regular old multiplication, no problem.

0:30:58
GERMAINE:  OK, and the next goal was that on social-emotional, that Stephen will increase his ability to cope in situations that are perceived as threatening, and you marked that he did not meet this goal.
GARY:  Well, again, because the issue never came up.  The issue never came up, um – evaluating the problem: there was no talking through or anything like that.  I did notice that on the days that he wouldn’t work, he wouldn’t work.  And don’t know if that’d be coping or anxiety, which one that’s dealing with, but he wouldn’t work, and on the days he wanted to work, he wanted to work.  So that’s the only type of emotional coping or emotional anxiety things I saw.  That’s my answer for both of them.

GERMAINE:  And the same thing for the next goal of identifying those situations which cause him a great deal of anxiety?  

GARY:  Probably me showing up, but he never told me that; he just demonstrated it. Uh, so I would say again the same answer: there are days he wanted to work, and he wanted to find out something, and I wanted to find out something about him, and then I’d try to show him some things that he missed and he needed to learn, and sometimes he’d learn, and sometimes he wouldn’t, so the answer is that he never went through a procedure like that, like going to your graphic organizer, something like that.

GERMAINE:  Like Erin had it, OK.

GARY:  Right. 

0:32:22
GERMAINE:  And then the last goal was for, given a topic, a visual cue, or picture, Stephen could produce, dictate a multiple paragraph narrative composition.  And you said he did not meet that goal.

GARY:  He did not meet that goal because he wants to dictate. I would allow him to dictate, but we, uh, let’s do some writing of items, let’s do some dictating, but we, um – no, I’m particularly – I’m wondering if this is dealing with creative writing, or of this is dealing with both creative and technical or research writing.  Sure looks like creative writing to me.

GERMAINE:  On the GED, is there essay writing?

GARY:   Yes, there is!

SCHMIDT:  Now. 

GERMAINE:  There is now?

GARY:  Yeah, and so there would be.  I have – so I was trying to, I was looking more toward essay writing than I put it in the goals I’m trying. Put it in little chunks that are a little bit easier.  So I’d say no, I think that was probably – if I were to give this, and I was a professional writer before I was a teacher, I would have anxiety with this thing myself.  So he didn’t meet the goal, but I think I have written one that will suit his needs better.  I hope.

0:33:55
GERMAINE:  OK, Anne, I think I went over all the old goals.  There were five.  
ANNE:  OK.

GERMAINE:  How do I print off that progress report out?

ANNE:  OK, so you just go in there and – did you add it to the progress report as you were reviewing them?

GERMAINE:  Yeah.

ANNE:  So just go up there and affirm that report.

GERMAINE:  It says “Ready for PR?”

ANNE:  Yeah, well it says “Affirm progress report?”  Kind of to the right side, get to the red.

GERMAINE:  I do not see that.

ANNE:  Let me see if I can go to that page.

GERMAINE:   The only thing I don’t know how to do.  Otherwise I know everything else.  But I updated them all.

ANNE:  It’s actually in blue, and it says – I’m sorry, it feels . . .

GERMAINE:  Oh, I see it!  I see it. Got it. 

ANNE:  And right below that after I have affirmed it, then it says “Print affirmed progress report,” and you can print it out.

GERMAINE:  All right.  Now, shall we go on to Dr Gruver, before we go on to new goals? 

PETER:  I’m agreeable.

BILL:  Yeah, cause we want Erin for new goals, right?

GERMAINE:  Hopefully.  I can’t guarantee.

(distributing progress reports and arranging to conference Erin Masters in: 35:20 - 37:00)
0:37:00

GERMAINE:  Ready? OK.
GRUVER:  Well, I’m Dr Gruver.  I’m representing DBH.  We’ve been providing mental health services for Stephen.  We’ve been meeting once a month, since – I think December?  

PETER:   Yeah we met December 4th. 
GRUVER:  Yeah, I’ve seen him . . . 

PETER:  Twice.

GRUVER:   We’re going monthly right now . . .

PETER:  No, three times!

GRUVER:  Three times, actually, I think November . . .

PETER:  Early November, I thought.

GRUVER:  November December, no we didn’t meet in December.  We met in October. . .
PETER:  We met December 4th.

GRUVER:  . . . December, and then February – January.
PETER:  Yeah, all right.

GERMAINE: OK.

0:37:38

GRUVER:  So there’s two services we’re providing, individual once, one to two times a month, but generally it’s been once a month, and our goal there is to help him to be able to access an education by attending educational services on a consistent basis.  The goal really hasn’t changed from the original out-patient service plan goal.  And then collateral contact with dad.  Um, I meet with both Stephen and his dad in sessions.  Stephen’s still dealing with a lot of anxiety, and that’s what we’re just trying to work to help him feel comfortable being there.  Um, so we’re just going to continue providing the service, once a month, right now.

(9 second pause)

PETER:  So how do you think it’s going, and . . .

GRUVER:  Well, I mean with three meetings, I think it’s going to take some time.  I mean I am glad to see Stephen here, because that’s something we kind of mentioned during our last session, encouraging him to come, express some of his concerns about, um, what he would like, um, he did mention that he would just like to move forward, and it’s kind of a source of frustration and stress for him that he feels that he’s not moving forward, and that kind of adds to his level of anxiety.  So I am glad to see him here today – I think that’s an important step.
(12 second pause)
GERMAINE: OK, so.  Dr Gruver has seen him 3 times, once a month, currently providing two services – individual, and collateral with parent.  Student continues to feel a great deal of anxiety.  AB2726 will continue based on once a month.  It’s difficult to state progress since the student has only been seen three times.  Dr Gruver was positive to see Stephen attending the meeting today – as we all are.
SCHMIDT:  Hey, did you say you had a goal for him?

GRUVER:   Yeah, that he would, he would be able to access an education.

PETER:  And what in your judgment hinders that.

GRUVER:  Oh I think the level of anxiety, and frustration.  I know he’s mentioned in the last meeting that he would like things to be, uh, to learn things that are more relevant to the GED.  That would be at all possible.  Which I think you’re doing what you can.  But that’s just what he’s expressing, and like he’d just like to move forward.  So.

PETER:  And what, what sources of his anxiety have you seen?

GRUVER:  Um, well I think what’s happened in the past.  I mean I’m not – um – I don’t know detail details.  But I do know that, you know, going back to school, the idea of being in a classroom – (?) high anxiety, so.

STEPHEN:  It doesn’t matter what the classroom exactly is.  It matters what I’m learning there.

GRUVER:  What you’re learning, which . . .

STEPHEN:  . . . which happens is going on there.

GRUVER:  Unh-huh.

STEPHEN:  The classroom doesn’t matter.  It just matters what is being taught.
GERMAINE:  I have Anne here, we also have Erin.  Is there a way to do both?      

(background cross talk getting the hookup)

GERMAINE:  If we lose you, Anne, we’ll call you back.

ANNE:  OK.

GERMAINE:  We’re trying to get Erin on as well.

(pause hooking up)

GERMAINE:  So, we’re continuing this for six months, Dr Gruver?

(quiet crosstalk, in which KINSEY and GRUVER agree that AB2726 is for a year not 6 months, and that it goes in the IEP)

0:42:55

PETER:  So did we manage to get Erin hooked up?

GERMAINE:  We’re working on it.

0:43:35
Erin, are you on?

ERIN:  I am!

PETER:  Well, good afternoon!

(crosstalk, everyone confirmed on)

ERIN:  Hi everybody!

GERMAINE:  Hi Erin, thank you for joining by phone.

ERIN:  No problem!

GERMAINE:  We reviewed the old goals.

ERIN:  OK. 

GERMAINE:  And Stephen met 1 out of the 4 goals, or 5 goals, he met one of the math goals.

ERIN:  Oh, good!  OK.
GERMAINE:  OK. Um, and Dr Gruver just reported, um, that she has seen Stephen three times.

ERIN:  (unintelligible)  OK.
GERMAINE:  And that, uh, they’re continuing that service, and she stated that Stephen still continues to show difficulty with his anxiety regarding school.

ERIN:  Mm-hnh.

GERMAINE:  OK?  

ERIN:  OK.

GERMAINE:  Do we have any other question – update for Erin?
ERIN:  How many days a week is he successfully on average attending the, uh, academic services?

PETER:  About point 3, maybe?

ERIN:  OK.

GARY:  I would say, I would say, that – well, I would go up to point 5.

PETER:  OK.

GARY:  But I, we have a standing appointment on Mondays.

ERIN:   Mondays, OK.

PETER:  Which he’s blown you off the last two!

GARY:  That’s true.  That’s true.  Well, one, because I showed up on a Tuesday.  You know.  Monday was off for a holiday.

PETER:  Logical Monday.

ERIN:   Back to back with Mondays off.  (unintelligible)
GARY:  Possibly Tuesdays with Monday off, But . . . 

GARY:  So, somewhere between point 3 and point 5.  Mr Attwood and I would agree with that.

ERIN:  It’s an improvement from before, but not quite where we want it.  And what are we deciding, what are we talking about right now.
GERMAINE:  Right now, we’re going to review the new goals, and the Behavior, the BIP that you created . . . 

ERIN:  Uh-hunh!

GERMAINE:  . . . says that it needs to be reviewed because it needs to be reviewed by January 24th.

ERIN:  OK.

0:46:11

GERMAINE:  OK.

ERIN:  All right.

0:46:20

ERIN:  Trying to get that information up on my computer right now. . . Ok, so we’re going to do the goals right now? 

GERMAINE:  Right.

ERIN:  OK.

GERMAINE:  You have the new goals?

GARY:  Oh!  Yeah, OK.  I do have those.

GERMAINE:  They’re in your packet, right?

GARY:  Yes, they are.  Back to me.  Uh, these were written when Mr. Schmidt was, uh, somewhere else, and so I wrote them, and I, uh, but then I noticed, uh, addressed the area of need.  The problem is the old one, but I can talk about what I see as his area of need or his present level.  Uh, so the first one – it says 11 here, right?   Or annual goal for May, or (unintelligible).  Page 1 or 2, this one?

GERMAINE:  Yeah, those are proposed.

SCHMIDT:  First goal.

GARY:  All right.  This was what, this was what the old assessment said, and that’s there, because, basically, I didn’t know the program, and, I’m sorry.  And let me get the goals that I wrote, and his present level.  Um, there we go.  Um, the old baseline said, or do you want the, the goals?  Can I say the goals?

ERIN:  OK.  
GARY:  I want the goal for a year from now.  I know it sounds a little bit frightening, but, Stephen will write 4 related paragraphs, each consisting of a topic sentence, two main sentences, supporting sentences, and a concluding sentence.  Um, and we’re going to start with just one paragraph, and up to two, and finally up to the four.

ERIN:  OK.

GARY:  Because there will be, there is writing on both the CAHSEE and also the GED.  He has to be able to write, and I don’t know how long he has to write.  Um, I do know that for a senior project, for the districts that have them, they insist on 5 to 7 pages.  

ERIN:  OK.

0:48:30

GARY:  So, 4 paragraphs seem to be a, uh, kind of reasonable to get him up to there.

ERIN:  Right.

GARY:  Should we address the goal baseline because the only thing I wrote, because of my, um, dealith with Stephen a very short time is that he just expresses that, uh, he would rather say it.  Oh, this is on any topic of his choosing, by the way.  You know, so as to make it more interesting.  But he’d rather transcribe it.  Uh, and these other goal baselines are written, uh, by the person who assessed him last.

ERIN:  OK.

PETER:  Which was you, wasn’t it, Erin?

ERIN:  Ah, for academics, not for me.

PETER:  Yeah, I know that.

ERIN:  No, I did the, uh, 

GARY:  Yuh.

ERIN:  Yeah.  I actually assessed him for a full psych.  I think we did a structural analysis, where we did additional assessment in certain areas, but  . . .

0:49:29

GARY:  Well.  So, I tried to address, I tried to address that one, because the person that assessed him hadn’t had a chance to assess him.  And, the 4 paragraphs, I didn’t say they had to be polished, or professional, like, uh, ‘cause I understand Mr Attwood actually does a lot of writing, gets paid for it.  Or a professional like I was when I was a writer.  It just has to be, uh . . .

PETER:  Haven’t got anybody to pay me for it, yet.

GARY:  Oh you don’t?

PETER:   Well, I haven’t gotten anybody to pay me.

GARY:  Well, OK.

PETER:  I’ve got to work that out at some point.

GARY:  Well, I still consider you a colleague.

(general laughter)

GARY:  OK.

ERIN:  Definitely.  He’s prolific.  Wonderful.  

GARY:  He impressed me.  OK.  On the next goal I have . . .

GERMAINE:  With what accuracy are you looking for this?  ‘Cause you have 4?  Are you looking for 100% accuracy, and - or?

GARY:  You know, accuracy is, accuracy is a difficult thing when it talks about a paragraph; that’s why  . . .

ERIN:  I’m . . .

GARY:  That’s why another goal, which I did talk about, um, but we could just do 80%, whatever that means with writing.

SCHMIDT:  80%, respecting, say, grammar, spelling, syntax?

GARY:  We should probably talk about no more than three errors per paragraph.  
GERMAINE:  OK, that would be better.

GARY:  Now I think that’s a reasonable goal.

0:50:50

PETER:  Yeah, I don’t know.  Three errors per paragraph is seldom attained even in the writeup of an IEP Meeting – so I don’t know whether that’s reasonable.

(general laughter)

GERMAINE:  Can we allow him to edit it?

PETER:  Oh yeah, after editing,  that’s different.  

GARY:  See, that’s one mistake per sentence.  A paragraph is about 6, you know, look for about 6 sentences.  OK.

ERIN:   OK.  I think I’d make it one, with editing.

GARY:  OK.  

ERIN:  Are we all still there?

GARY and GERMAINE:  Yeah!  

ERIN:  Good, it sounded for a second like the phone clicked.

0:51:31  

ERIN:  Should I submit my (WICS, maybe)?

GERMAINE:   Yeah.  Because I need, let add these into the benchmarks.  So I need 6, and then 4, and then . . . OK?

GARY:  You know, I mean, when I was writing it was, “I shall do it until I get a check.”  You know, and then I’m done.  So.  I’m still learning to do 80% accuracy or whatever.

GERMAINE:  That’s fine, I’m happy.

GARY:  Thank you!

GERMAINE:  Is that a goal you feel comfortable with, Mr Attwood.

PETER:  Oh, yeah!  That’d be splendid.  

GARY:  We’ll get it off a little bit at a time.  Student’s playing with his glasses.   Showing anxiety . . .
PETER:  Or boredom.

GARY:  OK.  Then it says math applied.    

GERMAINE:  Mm-hnh.

GARY:  I have new goal, they skimmed this.  Their baseline, their old baseline: math calculation skills, applied problem skills, scores are within average range, quantitative concept skills are within the low average range, so I don’t think that he has, uh – I wrote in our present levels that he understands many concepts, and he just needs to continually practice in order to master the concepts he needs for the GED.  And so I wrote, and here it is: “Stephen will do 5 pages of math homework per week, covering addition, subtraction, multiplication, division, fractions, decimals, variables, algebraic and geometric  functions, and 90% completion rate and 80% accuracy rate.  I believe that Stephen.  I believe that Stephen knows all of these concepts of addition, subtraction, multiplication, and division.  There are a few things he needs a little tweaking or coaching on, but most of them he knows, and so he just needs to be able to do that because his idea is to take the GED, and you need to be practiced enough to have the test anxiety go down – I know this stuff!

0:53:36

STEPHEN:  That kind of practice is just busy work, though.

GARY:  Well, again, I think we’ve discussed this – busy work: Stephen, you have shown me on certain things that you haven’t mastered them yet, and so it is a matter of practice.  It’s busy work if you know it.  And if you know it, then we will, we will . . if you know addition, then we will go to multiplication, and we keep on going up until, until it becomes busy work, and then you’ve completed the goal.  But at the moment, uh, on the tests and assessments I’ve given you, it’s, uh, you haven’t, you’ve shown that, yeah, you sort of know it, and you have the capacity to learn it, and you’ve shown me that your old goal – to do a multiple step word problem, you knew that.  But these other things I, I’ve seen your test scores, I’ve given them to you.  So they’re not busy work.  Unfortunately that’s the point, and that’s where we, we differ, and – um, you’ve gotta practice this, if you’re going to practice anything.  Gotta practice.

0:54:46                  

GERMAINE:  Is it possible to get the samples from the GED, and use those with him?
GARY:  What I’ve done, is I have gone to a number of websites that are GED tutorials.

GERMAINE:  OK.

GARY:  I don’t know if you guys have access to a real GED site; that would be fine.

ERIN:  Yeah!

ANNE:  Isn’t there one, Erin, that it would make more sense so that Stephen could see what’s actually on the GED?    

ERIN:  Pretty sure that I know that, um, and I believe the intervention classes . . .

GARY:  Oh!

ERIN:  They have access to things that are similar to the California exit exam, and I’m assuming that it’s along those same lines.

GARY:  Right. 

ERIN:  And that could be another source.  

GARY:  Good, but . . .

ERIN:  It may not come directly off the GEDs, but it would come off the California High School Exit Exam; would be along the same lines as far as environments, and we do have access to practice tests, and for that rate . . . 

UNKNOWN:  Mrs. Kennedy?

ERIN:  Another place we can get more information. 

GARY:  Sure.  I just want to point out that the, uh, the CAHSEE tests math and language skills.  The GED is general education development, not specific interest development. 

ERIN:  Right.

0:55:53 

GARY:  And it deals with everything, and I’m going to the books and things that say, “This is what they say is going to be on the test.”  Now if we can get the GED to actually tell us what’s going to be on the test, I mean, obviously it’s not going to be exactly what’s on the test.  It’s not going to be 2+2; it might be 2+3. Or, they’ll talk about aardvarks, and we’re studying zebras.   

PETER:  I know, you look at the test before you take it, I know . . .

GARY:  I’m fine. 

GERMAINE:  I’m just saying we can make it more relevant to Stephen if he’s taking practice tests.

PETER:  Exactly.  Past tests.

GERMAINE:  Make it more relevant to Stephen if he’s taking practice tests . . .
PETER:  Exactly!

GERMAINE: . . . based on the GED.

GARY:   Well, I do, I do have practice tests.  Maybe they don’t look like practice tests.  I can’t say, “These are all GEDs.”

GERMAINE:  Right.

GARY:  These are what the GED tech services say are practice tests.   
ERIN:  So, Stephen, you’re going to find out the, the information that he’s getting from either concepts that you are required to have mastered in order to receive a GED?  That’s what he’s drawing from in order to create these test for you.  Does that make sense?
STEPHEN:  A little bit.

GARY:  So far I have multiple choice; I don’t have any writing with them.

ERIN:  OK.  I think it might be good to maybe pull from some of the, uh, course work that we have for intervention classes for CAHSEE.  (unclear) they somewhat parallel each other.  
GARY:   Well . . .

ERIN:  Extra practice and  . . .

GARY:  Sure, sure . . .

ERIN:  (unclear)

0:57:14

GARY:  At least we will get our math and language down.  That’ll be great.  

ERIN:  Yeah.  OK.

Gary:  And if could then have English papers and things, which I have as a writing goal, to cover certain things that may be on the GED, that’s be good too.  And that was my plan.

ERIN:  Yeah.  So does that work?  Stephen does that make sense to you?  

STEPHEN:  Not exactly.

PETER:  All right.  What’s not sensible.

STEPHEN:  The entire thing.

ERIN:  I didn’t hear it.  I didn’t hear you, Stephen.

STEPHEN:  The entire thing doesn’t make sense at all.  

SCHMIDT:  OK, with the GED, you have a series of tests.  The tests cover everything.  There’ll be some US history, world history, math, language arts, reading, uh, reading where you’ll read a passage, and then in the questions, they’ll have like, 4 or 5 words underlined, and you have to show that you know, um, which is the correct or which is the incorrect answer, depending on how it’s done.  OK?  What you need to do is be able on the practice test, the practice GED test, to pass with about an 80%, so that when you take the actual GED, and you can pass with a lower score than that, you’ve got your confidence built up so to where you know aht you’re doing.  Um, a lot of these companies, what they do is they actually, uh, I mean you can, they can only ask, uh, a certain amount of questions, in each test.  Therefore the questions are going to be similar or exactly as some of these that the various test providers provide.  So it’s, a lot of it, is memorizing a key word in the subject, a key word in the predicate, and a key word in the answer.  Where you do that, and then you have that type of question asked, it’s virtually the same.  

ERIN:  Yeah, it really has to do with the concepts, Stephen.  So, for example, there’s a certain level of reading comprehension and vocabulary that you’re going to be required to have mastered in order to receive the, uh, GED.   Same way, like math. There’s certain  math concepts that we know are going to be on there.  Uh, so we can tell you which problems – which type of problems – that you need to do.  That kind of thing.  

GERMAINE: So Stephen, instead your concern about doping 25 multiplication, uh, problems, on a worksheet, you take a practice GE test.  It’ll show you exactly the problems that are on there.  And they’re not going to be 25 of the same problem.  

GARY:  Well, OK, we’ve done it in, for example, math, and he shows me that he can do this.  But they have all different concepts, and, if Stephen doesn’t understand one concept, now we have to do, the uh, the uh, and first of all, he’s only supposed to do one page of homework – we’re going to start at one.  You know, maybe, 20, 20 questions, they’re all the same, and he just can get in the groove, and start doing it

1:00:38       
ERIN:  And once he can demonstrate that he’s mastered . . .
GARY:  I’ll say fine . . .

ERIN:  . . . then you can move on to something else.

GARY:  Yeah, because we have addition; he knows - there are certain things such as decimals: I taught him one thing once, he started using it, but, we have to get back.  Does he really know decimals, or has he forgotten that since I taught him?  

ERIN:  Mm-hnh.

GARY:   And things like that.  And, unfortunately, we have to do these things to say, “Can you do it on this problem this problem?”  And instead of going . . .

ERIN:  ‘Cause they kind of build on each other.

GARY:  Yeah, uh . . .

ERIN:  That’s what Stephen needs . . . 

GARY:  And, uh, even though it might be multiple choice, um, uh, he’s go to make an educated guess, not a guess in the dark, sometimes.  So.

ERIN:  Right.  Right.

GARY:  I, I.  That’s just my concern.  It’s not like the teacher – see busy work is when the teacher has nothing to do and, you know, and so all these other kids – so the teacher can deal with one kid.  I only have one student!  At this point.  You know, so, I’m not giving busy work so I can walk around the classroom helping students.  This is it, Stephen.  That’s not busy work.  

ERIN:  It’s relevant to passing the test.

GARY:  Oh, yeah.  

ERIN:  It’s the concept that he’s going to be required to show mastery of.  

GARY:  That’s right.

ERIN:  And if you can do that in 20 questions with you, then he’s going to be able to do it on the test.   

GARY:  That’s right.  I told him on this, if he could do it on, I think it was, maybe 85%, 

ERIN:  Mm-hnh.

GARY:  On this, I would just, uh . . .

ERIN:  Move on.

GARY:  I’d move on, and maybe, you know, just in a month say, can you still do these?

1:02:11       

ERIN:  So, Stephen, how do you, does that make more sense to you now? 

STEPHEN:  Not exactly, but . . .
ERIN:  OK.  Maybe it’s something you need to ponder, but again, you have to be able to demonstrate that you’ve, you’ve mastered a concept in any kind of educational setting before you move on to the next.  And sometimes that means you have to show it over and over again to show that you’ve actually understood.  And I think the number of questions is what you’re having a hard time with.  There’s 20 or 25.

GARY:  Well, it’s 5 pages.  We’re going to go up to 1 page, and then, in about 3 months I’ll be up to 3 pages,  . . .

ERIN:  OK.

GARY:  And then we’ll finally be up to 5, so this starts out at 1 page, and I, uh, I have about 20, about 20 on each one.

GERMAINE:  Do you need any resources from us?

1:03:01

GARY:  I have found.  I may, but I have found some wonderful websites.
GERMAINE:  OK.  Just ask, just call me, and I’ll help you out.

GARY:  OK.  Thanks.  I found a goody last week.  Oh, here we go!

K. Good.

GARY:  So far.  OK.  So, and, um, and I think that he understands a lot of concepts and he just doesn’t practice, to do his math, and that’s what I would add to the borderline, to the border.  OK.  Now, this next one, it’s written language technical.  And since this is a new goal that I made up -  I made up a new category. This is mine, I said, “Stephen has expressed an interest in writing about science.”  And, uh, also, I am a certified technical writer, so I call it writing technical.  Uh, then by 2/2010, Stephen will write a well-researched (unclear) report on a science topic of his choice.  The report will contain at least 7 references.  That is because, and I thought of this, also this will kind of help in transition, because he has to have a transition plan.  This would be one of the transitions.  (uintelligible).  But he has such a wonderful transition goal.  I thought, do I call this transition, or do I call it.  But it’s writing, and I think that we can take this writing goal, and the other writing goal, and pu them together, anyway, and so . . . and it starts off with him writing 300 words, and then in a few months, up to 600 words, and then, uh, then writing cohesive report of 800 words, and he would have to write something a bit longer, let’s say for a senior project – does the district have senior projects?

GERMAINE:  No.

GARY:  OK.

GERMAINE:  And this goal, I don’t mean to be mean, but it bothers me.

GARY:  It does.

GERMAINE:  It does.  The reason why it bothers me is because we already know he has this huge anxiety about writing.  
GARY:  (unintelligible)

GERMAINE:   So I Like the idea of a project, but I was wondering, Mr Attwood, does he have access to PowerPoint, and the PowerPoint . . .?  
PETER:  Well, he has access to it, no doubt.  He knows as much about PowerPoint as I do, which is, like, nothing.  I hate PowerPoint.  

GERMAINE:  Well, I know, but he likes to be on the computer, right?

PETER:  He does like to be on the computer.  That’s true.

GERMAINE:  Maybe instead of saying a written report, maybe we could say – Dr Gruver is nodding her head.
GRUVER:  It’s a great idea.

GERMAINE:  Some type of a computer-based report.

GARY:  I’m fine with that.  

GERMAINE:  Less writing, but that he demonstrates that he actually enjoys a topic and something that he likes to do.  

GARY:  Yeah, yeah.

ERIN:  And organizes.

GRUVER:  He still has to research, too.

GARY:  Then we could have it, um.  Then we could rewrite this as to . . .

GERMAINE:  What do you think about this, Mr Attwood. 

PETER:  Well, it’s certainly worth looking into.  We would have to discuss it with him.  

ERIN:  You know, I like this idea because, Stephen, I know you talked about wanting to move on into the college level, and this is really, to be quite honest, a lot of how professors are going to be asking you to demonstrate the information that you’ve gathered on a topic.  It’s through PowerPoint presentations or things like it, so it’s not necessarily a long drawn out essay, but they’ll have you do, uh, where you organize information and content areas, and you use PowerPoint a lot in college.  So it’s probably a good skill to start learning now.
PETER: It’s a good point.

1:06:40

GERMAINE: Mm-hnh.

ERIN:  So, and it makes more sense because that’s where he wants to go to next, and kind of get out of the . . . 

GARY:  And I can see that as, once you can do a good PowerPoint presentation, you might be able to get into writing it as well.

ERIN:  Yeah, I mean it really, it’s great ‘cause it’s a way to organize the information in a way that makes sense to deliver it to a group.  It definitely helps, because it can show that he can do that: put together work that makes sense sequentially and pertinent information.

GARY:  PowerPoint is ort of like a very extended outline.

ERIN:  Outline, yeah, exactly.

GARY:   And that’s that’s fine.  Uh, so I took too big a jump.  Uh. . . 

ERIN:  That’s OK.

GARY:  The other thing that Stephen has expressed to me is about, when I was his age, I didn’t want to write either.  I would rather talk about it.  But I knew where I was, but I knew what I had to do to finally get my college degree, and then the weird thing was I studied writing so much I became a technical writer.  So, um, but yeah, this is good, this is good.  So let’s say I still want sources.

GERMAINE:  I know.  What I wrote, and correct me if he wants, is Stephen will create a report, i.e., PowerPoint, on a science topic of his choice.  The report will contain at least 7 references.

GARY:  And I’d like to specify the number of slides.

GERMAINE:  OK.

GARY:  800 word, can we get, uh, 15 slides, for the first one, and then the first short-term objective would be?

GERMAINE:  I wrote, “Stephen will have researched three references,” and created how many slides?  

GARY:  Ok, let’s say 6.  And then, um . . . and then the references will, you know, will have to be in a bibliography form, Mr Attwood.  

PETER:  Yeah, we can work that out.

GARY:  And the other one would be – are you ready for the last one?  Let’s do,um, let’s go with  the 11 slides.

GERMAINE:  How many references?

GARY:   Five.

1:09:09

ERIN:  I’m just giving you guys a heads-up.  Unfortunately, I’m under a bit of a time constraint; I need to be done by 3 with whatever you guys need from me.  I have a doctor’s appointment; I’m going to an ultra-sound.  

PETER:  Well, that’s good.  How is that baby doing by the way?

ERIN:  I might add, very uncooperative, with his not talking.  I’ve been to two ultra-sounds for an hour each, and the baby will not give up the goods; we still don’t know what we’re having, but we do know that they have all the right parts.  Which is nice, but yeah, not cooperating.  

BILL:  Maybe you’re not suppoed to know.

ERIN:  Maybe that’s what the baby is trying to tell us, but hey, I’m stubborn, so – I’m going to win!  I’m going to find out.

PETER:   Yeah, we’ll see!

(general laughter)

1:10:01

PETER:  All right, since you want out of here, I want to get to a piece of business which you’re needed here for.

ERIN:  OK.

PETER:  After we left, the last IEP meeting, Judy Braun was looking at this, and noted here how Anne wrote on the writeup – which I helped to edit, you know, and I didn’t see this – um, on the first page.  Well, page 7 of 9 it says in the old one.  And it says here, the district’s offer of FAPE continues to be in-home instruction, 5 hours a week, and the last clause, “parent does not believe he can force student to attend,” which is true, but not exhaustive.  I think it’s important to go around the table, and see what everybody else thinks.  Who here, what does everybody else on the IEP team think of this question: can he be forced to attend, and if he does, if he is, what are the consequences? I would like to go around the table and get everyone’s professional opinion on that, ‘cause what I believe is one thing; what the IEP team believes is something else.  

ERIN:   Well, as far as I think.  You know, I don’t think Stephen can really be forced to do much of anything.  Um, I think when that is used, that term is specifically used, he’s very sensitive to – someone taking away that choice from him, and that creates high anxiety.  So.  

PETER:  All right.

ERIN:  That’s how I feel about it. Again, it is, as a parent you know that by law you’re required to make sure that your child is attending.  You know all that fun stuff.

PETER:  I do.

ERIN:  But to the point of, if you’re taking the means necessary to encourage it, then we have to be sensitive to the fact that Stephen at this point has not felt comfortable enough, or ready, to take on, um, as many sessions as we would like, but we are seeing improvement, and, you know, in his attendance, though.

PETER:  No, I don’t think so. But . . .

ERIN:  No, I think it’s better than it was before, when it was none.  

PETER:  It’s better than none.  It’s true that he has blown him off two of the last two sessions, ah, which is not a very positive trend.  Ah . . .

ERIN:  It’s better than it was before, though.

PETER:  Yeah, well, it’s . . .

ERIN:  It’s all relative, I guess.  We would certainly hope for more. 

PETER:   Well, since we’re getting less now than we were two months ago, the trend is not good.  Anyway, I was only asking what you thought of the topic of coercion.  Dr Gruver, what do you have to say about this issue?

GRUVER:  I agree with what Erin is saying.  I don’t think you can force . . . 

ERIN:  It doesn’t work!

GRUVER:  Yeah.  And he’ll just kind of shut down, if you do that.    

ERIN:  Yeah, I think it’s very important not, you know, Stephen’s views about the relevance of what he’s being asked to do, the goal that he has in mind.  I know that he wants to pass the GED, and move on to the college level or trade school of some sort, and when he sees that there’s value in what he’s being asked to do, you know, he’s more likely to cooperate – rather than it being a matter of, you will do this.   

PETER:  All right.  Germaine, what do you think?  What would happen?  Can he be forced, and what happens if you try?  

GERMAINE:  You can never force a child to learn, Mr Attwood.  

PETER:  OK.

GERMAINE:  However, you have to offer a child an education.  That is what we are referring to . . .

PETER:  Right.

GERMAINE:  Try to get him to have some sort of education, and if his goal is to pass the GED, to move on, then that is what we need to try to do.

PETER:  Well, it’s true.  I wasn’t talking about what we need to try to do.  I don’t think anybody -  we’re not discussing whether or not he ought to get an education or whether he can graduate without getting an education.  We can all agree that that’s not possible.  I was only addressing the topic that Anne wrote in the notes, or that you and I wrote in the notes, last month, and I didn’t see this part where it says that “the parent does not believe that he can force Stephen to attend,” which kind of makes you think that the parent is maybe the only one who feels that way.  That’s why I wanted everyone on the IEP team to say something about this, because we have a history of the district threatening to drag him away, and threatening to have me arrested, you know, for truancy.  So this issue needs to be dragged out in the open, and everybody needs to have something to say on, you know, be on the record, with a professional opinion, so that the IEP team can address this topic – because, we need to protect his butt.  So Mr Schmidt, what do you have to say about this.

SCHMIDT:  That’s a very interesting question.  I think that every one of us in life has to do some things that we don’t want to do.  OK?  And some of us, you know, I mean, everybody does.  OK?  Um, we have a situation here where, you know, you have the choice as to what you want to do and what is important for him.  I’m not the parent.  OK?  

PETER:  What do you know about this kid?  

SCHMIDT:  I’ve never seen him before.  

PETER:  Oh, OK.  

SCHMIDT:  OK?  I can’t make an opinion based on never having seen him or worked with him.

PETER:  OK, that’s fair enough.  I wasn’t asking for a general philosophy whether people ought to go to school.  I was asking for a professional opinion, based on what you know about Stephen, and if you don’t know anything about Stephen it’s not fair for me to ask you to give an opinion, so I’m withdrawing the question in your case, if you know . . .

ERIN:  You know, and Mr Attwood, in regards to his most recent attendance, I think there’s a trend here with Stephen.  When he knows there’s a meeting coming up, that we kind of lose him for a little bit.  

PETER:  That’s fair.  We’ve seen that trend.  

ERIN:   I think it’s a reaction to some anxiety or his anticipation of a meeting coming up.  

PETER:  I think that’s pretty true.
ERIN:  So I think that might be really what we’re seeing, for him.

PETER:   So Gary, what do you have to say on this issue? 
1:16:13  
GARY:  OK, well I think the other part of the trend is I did mention that that we’re going to study language, and that might have been . . . 

ERIN:  Aha! Aha!    
GARY:  part of the anxiety, and that could been it too.

STEPHEN:  I had no idea, though.

GARY:  Oh, I did say we had to do – fine – you know.  I do  (unintelligible) – but fine.  Ah, well, you can’t force a kid, but you can bribe him.  That might be the Behavior Support Plan.  In a sense, is there a reward?  I know, Mr Attwood; I have seen you try to convince him to come out of his room.  
STEPHEN:  Mn-hnh.

GARY:  I’ve seen you, so . . .

1:16:44

ERIN:  So have I!

GARY:  I would, I would be, yeah, so if, if they would, you know, for example, come after Mr Attwood, the authorities would come after Mr Attwood as he said, I would say, “He’s tried to get the kid out of there.”  And so, I’ll go on the record to say that.  And the other thing is, the Behavior Support Plan is a (unintelligible) Behavior Support Plans, is for modification of behavior, and I know you want him to just want an education to want an education.  And so do I.  And that’s one of the reasons I became a teacher ‘cause I loved education, but sometimes we have to motivate them in different ways.  I don’t know what the motivation is yet.  

PETER:  I’m only addressing the issue of force.  How do you get somebody to do something?  That’s asking for a lot.
GERMAINE:  (unclear) ‘Cause I want to make sure I put it in exactly.

1:17:34

PETER:  Ah, in here, “The parent does not believe he can force Stephen to attend.”

GERMAINE:  Where, what paragraph?

PETER:  Ah, that is on page 7 of last month’s IEP – you know the, well, yeah November. 

GARY:  OK.  So.

PETER:  At the bottom.  Right before it says, “The DBH staff left the meeting at this time.” 
 GERMAINE:  My report says, “he would like Stephen to participate in the home teaching program, but father acknowledges that Stephen has refused on several occasions to participate.”

PETER:  We’re not talking about the same report.  This is of 7 of 9 on 11/20/2008.         

GERMAINE:  Yeah, that’s what I’m looking at.  I’m asking, where do you see it.
PETER:  Ahh!  Right at the bottom!  

GERMAINE:  Oh, I got it!  Thank you.  Mn-nh.

PETER:  OK, good.

GARY:  I read it.  I don’t think you can force Stephen to attend, because you have tried.  But, maybe. . . try another motivation, and to explore what that might be.

PETER:  All right.  So Anne what is your judgment?

ANNE:  Well, I think as an IEP team we have an obligation to offer Stephen an opportunity to get educated, but we cannot force anyone to be educated.

PETER:  OK.  So in other words, then, it turns out it isn’t the parent that doesn’t believe he can force Stephen to attend.  The whole IEP team believes we can’t do that.  
(laughter)

PETER:  That’s good.  And Bill, did you have anything to say about that?

BILL:  Yeah, I guess I can offer, rather than expertise - ‘cause I am a teacher but not a psychologist – the history. Peter used to force him to do his homework, to the point where Stephen would be throwing fits, and crying, and it was just a big ordeal, and this would go on, and on, and on . . .

ERIN:  How long? 

BILL:  Year after year after year, and, uh, it didn’t – Peter would get some results out of him, but, um, then, later, when they went through a divorce, Stephen began to just completely shut down.  And then, the school district 5150d him – falsely – and, uh, Stephen’s just not wanted to do anything since, and, um, so yeah I think to force him to do anything . . . I think his dad realized that he was doing damage to Stephen to force him to do schoolwork in the early years, and, he just, you know, he can’t go there again.  An, uh, maybe bribe, or something.  Bribe’s a bad word!

GARY:  Well, yeah.  

BILL:  But “motivate.”

ERIN:  Tangible reinforcement.    
GARY:  Yes, tangible reinforcement. 

BILL:  Yeah.

ERIN:  Yeah.

1:20:03

PETER:  Not like Darth Vader.  “Perhaps we will find new ways to motivate him!”

(general laughter)

ERIN:  Well, and I also think that tangible reinforcement doesn’t work as well.  Again, what I found, and which I think his dad has seen as well, what really gets Stephen to, you know, buy into something is to see how it’s relevant to what he wants out of the situation.  I’m not the judge.  He’s very bright, and, uh, with most kids you can offer, you know, 20 bucks for every page he does, or you can get ridiculous and have, you know, parties, or you can have a car he can drive at the end of the year.   But it’s not meant for something that Stephen’s ever voiced something he wants.  It’s really what he’s communicated to me, and what I’ve seen is it’s him understanding the relevance of what we’re asking him to do, to get what he wants out of whatever his plan is – the GED, or if he wants to learn how to write technical (unclear) for science, and what he’s interested in.  We have to make it relevant to what he’s looking to accomplish. That’s what I’ve seen. 
1:21:17

PETER:  Well, this takes us to the next thing, which is the reason we had to go through this exercise, is because Stephen - and I too - have a well-founded fear of what might be sprung on him next, um, and not because of what anyone in this room wants to do.  

ERIN:  Mm-hnh.

PETER:  Ah, but our Superintendent has been very clear that he will not give Stephen, uh, the reassurance that he will not be harmed in future, and, uh, in the October meeting I was told that, and I was told, well I could go see Jeff Morris.  Which is the way, since the district has a policy that you’re not supposed to use the F-word in talking to parents, that was the way of saying, you know, what Dick Cheney said to Pat Leahy without using the four letter word.  But, that’s what it was, and it’s been the position ever since.  Two board Presidents have talked to Mr. Heatley about this, about giving us some sort of reassurance, and so forth, and he still hasn’t paid any attention.  Um, two IEPs have stated that the district is supposed to discuss this question with us, including the last one in November, and it has not been done.  So, our Superintendent, at least - and I have seen that this does not come from Heather Williams – I figured that out.  If it was up to her, we would have had this taken care of.  But it’s clear that the Superintendent wants to keep him in a position where he is going to continue being afraid of being harmed.  Which nobody in this room can do anything about.  So, all of this is building on sand, for the reason that he is under, basically, under threat all the time, and it’s a matter of the district’s policy to do that – and so, as his mother said, until you do deal with his PTSD, you’re not going to get anything else done.  And to continue threatening the kid with future harm, as the Superintendent is doing, is not doing anything to address his PTSD, except making sure that it continues to be mobilized and continues to be refreshed, and so that the place – no placement can work.  Altus Academy is being sabotaged in this thing just the way Keystone was, because that’s the position that the district is taking – and not anybody in this room.  So, but that’s – that’s the problem that we have.  And that’s why we’re not going to get anywhere with this – as it stands.  And nobody was in this room for the IEP meeting that is in a position to address this.  

GERMAINE: Mn-hnh.

PETER:  So that’s where we’re stuck.  So I’m not going to just sort of leave that turd on the coffee table without taking note that it’s there, ‘cause there it is.  

GERMAINE:  So is there some way you want me to write that into the notes, Mr Attwood?

PETER:  I don’t know, it’s on the tape.

GERMAINE:  OK.

PETER:  I guess you could probably, you could probably take it right off the tape.  

GARY:  How about, “elephant in the room.”  That . . .

ERIN:  Elephant in the room.

PETER:  That’ll work, if you want.

GERMAINE:  What do you want to do about the Behavior Intervention Plan.

ERIN:  Well, um, one of the goals there was his attendance, to his counseling sessions, to deal, because that was like what Mr Attwood said.  We’re not going to see a lot of forward movement until we deal with his Post-Traumatic Stress that, you know, we’re seeing, that we have uncovered.  And, you know, to really manage that, you know, through counseling and work through it.  Well, unfortunately, um, the goal is that he would attend counseling services according to the frequency determined by the program facilitator.  

GRUVER:  Mm-hnh.

ERIN:  And that was for 90% of the time.  And he’s only attended three of how many sessions?  

GRUVER:  Three out of three.

ERIN:  Three out of three?

GRUVER:  Yeah!

PETER:  Only three over, if you take it over . . .

GRUVER:  Once a month.

PETER:  Once a month, sort of, you know.  

ERIN:  OK.  Well, that’s a good thing, because before he wasn’t, really, I don’t think he was engaged in counseling at that point, so we’re seeing that goal being met then?  

PETER:  No, no, I would not say so.

ERIN:   Three out of three.

PETER:  I would not say so, and this is why.

ERIN:  That’s what I’m wondering, because I thought there were times that he declined to go in.

PETER:  Well, I screwed up a couple of times and forgot to take him to his date, but that’s not his fault.

(ERIN and GRUVER laugh)

PETER:  However, he hasn’t declined to go, but he hasn’t been too thrilled about going.  He’s gone because he figured - I had told him that it was better for him to go than not to go.  But, I can see here that this is not likely to work too well either, because Stephen was sitting here when I asked Dr Gruver, you know, about the story with his anxiety, and Dr Gruver very obviously did not want to go to what the story is, like she doesn’t know anything about it, but she knows perfectly well and has all the paperwork and knows the details of the situation that he got in, so Dr Gruver is evidently following some institutional requirement to make sure that she doesn’t say anything that makes the district look bad.  Stephen’s smart enough to see that.  Uh, so basically, his trust in her will have evaporated today because he beheld this.

GERMAINE:  Mr Attwood, we have no connection with AB2726.
PETER:  I perfectly understand that, but we see you know, we see how – we already had the story with David Kulick, who carefully wrote his report to look like Stephen and I were the crazy people who thought that he has Asperger’s Syndrome and has been traumatized, and so now we see, you know, somewhat more of the same, and Stephen is smart enough to have connected these dots just the way I did.

GRUVER:  I don’t, I don’t, I would disagree with you.  I do understand the situation, and I think . . .

PETER:  OK.  

GRUVER:  . . . by him being here today is a big step.  
PETER:  What do you understand about the situation?

GRUVER:  That he was traumatized, and he has brought that up in sessions before, where he said, you know, I don’t want to say anything, because I don’t want you to put me in the hospital.  And I’ve made that clear that there’s certain criteria that have to be met, and he hasn’t said anything to me that would indicate that we would need to do that.

STEPHEN:  Who traumatized me?

GRUVER:   When you  were taken to the hospital.

STEPHEN:   Who took me there?

GRUVER:  The police took you there.

STEPHEN:  On whose orders.

GRUVER:  It was from the school. 

STEPHEN:  Isn’t this the same school district?

GRUVER:  But, I understand that, but what I’m also saying is that I’m not defending them or anything like that.  My goal is to help you be able to access the services, and that’s why I said I thought it was really great that you were here today.  

STEPHEN:  OK.

PETER:  You did notice, though, that he’s seen how you’ve tiptoed around discussing just how and when and just what the details were.  Ah, we managed to get you to say it on the tape when I put it to you directly, but your reluctance to go there is obvious to him as it is to me ‘cause I;m not that stupid, and he’s not that stupid.

ERIN:  Can I interject for a second?

PETER:  You sure can.  You can always interject.

ERIN:  I think there’s a challenge for her, in her, in her professional capacity right now, not to, um, to really respect his confidentiality.  And it does seem like dancing, and I have to do the same thing in counseling.  When I’m counseling a student and I’m discussing their goals at this point, I will add – it is very, uh, um . . .

PETER:  There’s no confidentiality here to recognize!  Everybody at this table except for Mr Schmidt is perfectly well aware of the circumstances in the thing, and can become as aware, and everybody knows that there is nothing that she knows about Stephen that ought to be hidden from anybody in this meeting.  After all, uh, his brother Joshua went to the board meeting and talked about it at the board meeting, the details and everything, which is on Channel 17.  So, there’s nothing here – confidentiality is a pathetic excuse not to talk in detail about this whole thing in this context, because nobody wants this hidden.  As a matter of fact . . .

ERIN:  It is a matter of confidentialty for her, though.

PETER:  It’s not, because I can sign a piece of paper all day long, and he can sign a piece of paper saying she can tell the world and she can tell this room.  That is not a problem unless she wants it to be.  Now, as you know, uh, being a psychologist . . .

GRUVER:  Mm-hnh.

PETER:  Torture victims, in particular, are frequently treated by, um, a method of therapy called “testimony therapy.”  This is what Elizabeth Lira in Chile, and some other people who’ve dealt with torture victims, have found, and torture therapy means make the story known.  Let the person tell the story, let it be revealed as openly as possible, and this is how they heal, instead of having the thing hidden.  The beginning of that in him is that as soon as he got out of the hospital, he went, and he saw his friends, um, John Lockner and some other people, and he told them all about it.  He was afraid to go home, he knew, he took the proper posture; they wanted to make him ashamed of having been hospitalized and so forth, so that he’d be carrying it around – all hidden, and all demoralized, and all isolated, which is purpose of doing this kind of thing – and he took the proper path for himself to find healing, and healing for him is for his story to be known in the wide world.  The district is less likely to do him harm, the more people know about it.  And that’s what he knows here.  This isn’t like he’s going to run into some kind of shame or grief or blackmail or humiliation or something if somebody finds out what happened to him.  It’s exactly the contrary.  He knows, and that’s what any competent psychologist is going to know about a victim of torture or something similar.  Now, he hasn’t been tortured like they didn’t hook up electrodes to his testicles or anything, but they did the same kinds of things to him, and they had the same goals, and they had the same psychological effects.  And it was intended for that purpose: to break him, and to cause him to be put on drugs so they wouldn’t have to put him in Special Education.  All of that is what happened.  And that’s why it had to be treated as a case of torture, and treating it that way, I have seen improvement in him, and nothing really else works.  Unfortunately, I’m not a psychologist, but there aren’t any other psychologists out there that are ready to treat him the right way that I’ve been able to find, and that he can trust.  So that’s the situation that I’m stuck with here.  So far.

BILL:  If we start speaking about history again, I can count 4 different psychologists that have betrayed him. Uh, that you’ve got him to come 3 times, I consider pretty impressive.  

STEPHEN:  Well, I’ve seen Rouanzoin like 10 times until I got out of the thing . . .

BILL:  Yeah, but Rouanzoin betrayed you.

STEPHEN:  Yeah.  

ERIN:  Um, in regards to the Behavior Intervention Plan. . .

GRUVER:  Yes:

ERIN:  I can put down one of the key things is, that we have to look at, is him, really what we’re asking for, for the strategies to be taught, we’re really focusing on, uh, being able to look to achieve, a sense of empowerment or choice for him, and to really have an environment where he feels that he’s valued and doesn’t fear for his personal safety.  

GRUVER:  OK, so . . .

ERIN:  A lot of that is dependent on working through, um, the Post-Traumatic Stress he’s carrying, and, um, so it’s really written in the way that it really depends a lot on the counseling piece.  There’s also a section that we wrote about where it talks about his routine and how to work academically with him, which is where we’re accommodating, talking about learning styles, providing alternative responses to written response, looking at qualitative rather than quantitative assignments.    

We still think that’s appropriate for him.  A lot of this is contingent upon him really accessing a true therapeutic, um, uh, counseling sessions. I mean something that he’s really able to buy into.  So, um, where do we go from here is the question.  

GERMAINE:  Well, my question is, the Behavior Support Plan is only written up ‘til January 24th.

ERIN:  Mm-hnh.

GERMAINE: So, are you going to be, are we going to have a new one?  Do we have to hold another meeting, or?

ERIN:  We can continue what we have here.

GERMAINE:  OK.

ERIN:  If we felt that it’s still appropriate for him.  And make a comment that it’s still appropriate.  Or we can develop a new one if we’re missing certain pieces.  

PETER:  Well, it’s inadequate.  It’s good as far as it goes, but it’s inadequate for the reasons we’ve been saying for several months: that the district will not stop threatening to do him harm.

ERIN:  Yeah.  He doesn’t have a safe environment yet – for him.  There’s not a rapport that’s been established according to what, you know, Mr Attwood is sharing is – he hasn’t quite developed that therapeutic rapport yet.  

GERMAINE:  Do you have this on the SAFE somewhere, Erin?  

ERIN:  I have a copy of it that I could email to you.

GERMAINE: OK.

ERIN:  I could do it as an attachment. 

GERMAINE:  OK.

ERIN:  And then, we could do the next review date for his annual.  This could be considered his annual, right?

GERMAINE:  This is his annual, yeah.

ERIN:  So this is going to be 2/2/09?  OK.  So I can change this, and I can send it to you via the internet.

GERMAINE:  OK.

ERIN:  Will that work?

GERMAINE:  Yeah.

ERIN:  Do we, do you think that we need, again – I think it’s still relevant to what’s going on.  I think it has the right components for him.  I’m just concerned, once again, that therapeutic rapport.  I didn’t have it quite yet happen yet.

PETER:   Well, it cannot, because the Superintendent will not have it otherwise.  That he’s on the record with.  He’s defied in public two separate board Presidents, so he means what he says.

GERMAINE:  So, the goal you wrote you feel is appropriate, but we still haven’t established a safe environment.  Is that what you’re saying?  I just don’t.  In order to address his Post-Traumatic Stress, he needs an opportunity to develop a therapeutic rapport with someone that he can work through these issues with.  And if he’s not feeling that through our current placement at Department of Behavioral Health, what do we do next?  How do we address the fact that he hasn’t developed that therapeutic rapport?  And Mr Attwood said there’s quite a few hurdles that we have to look at, but I don’t believe that it can’t happen.  Um, we have to be sensitive to why it’s difficult for him.  If he’s not trusting the quote-unquote institutions.

PETER:  Well, we have noodled around with this now for over a year.  The issue, what the district needs to do to make him safe, has been very clear, and . . 

ERIN:  And this is the part, the concern that I have.

PETER:  OK.

ERIN:  What happens if that doesn’t come into play?  It doesn’t mean that Stephen can’t move on with his life.  He needs to develop the security and the coping skills some way, regardless of whether or not that comes true, or it doesn’t, on the district side.  We still need to deal with the Post-Traumatic Stress.  

PETER:  We do.

ERIN:  Again, I’m a survivor of abuse, and I’ve never had my abuser ever come up and say, “I take responsibility,” but I have to, and I’ve had to, develop the self- you know . . 

PETER:  That’s true.

ERIN:  Teaching myself to move forward, and I think you understand that, too, so . . .

PETER:  I do, but here’s something you’re overlooking.  

ERIN:  Unh-hunh.

PETER:  Your abuser no longer has the power to abuse you, and is not continuing to be given that power.

ERIN:   Really difficult.  But that is the situation that we’re in, and so, regardless, what I want to see is for him to find someone that isn’t someone that he associates with, that has, that he can develop a rapport with, that he can have that outlet, and I don’t think that’s happened yet.

PETER:  What we need . . .

GERMAINE:  Do you think it will happen as Dr Gruver continues to work with him?

ERIN:  I don’t know.

GERMAINE:  Dr Gruver, what do you think?

GRUVER:   I mean, I’ve only, I’ve met with him three times.  It’s going to take time.      
ERIN:  It is.

BILL:  I’m curious.

ERIN:  It’s very challenging.

1:37:15

BILL:  May I ask you a question, Dr Gruver? 

GRUVER:  Sure.
BILL:  Have you heard of the therapy he related about torture victims?

GRUVER:  Mm-hnh.

BILL:  Do you think that would be appropriate to use with Stephen?

GRUVER:  I think in time, but I think that it’s the relationship that has to come first.

BILL:  Well, I think that would help you establish the relationship. . . 

STEPHEN:  What do you mean?

BILL:   . . . with him to implement the program.  The pro – your dad mentioned the therapy program they use with torture victims to have the torture victim . . 

STEPHEN:  I’ve already told her everything; she already knows it.  

BILL:  Right.

STEPHEN:  So . . 

ERIN:  It’s surely not the only thing that works, though.  

GRUVER:  Right.
ERIN:  It sounds like having that – I know it works – when I was going through my own pain, I was in a group program that helped, because I got to see other victims of abuse and, like you said, through testimony we were able to, you know, sound happen, have people there that might understand it.  It certainly helped, for me, but it was only one component of what I did in order to move beyond.

STEPHEN:  Would you be able to walk down the street knowing that there was a sniper inone of the buildings?

ERIN:    Um, again, yes.  There are certain things that you do . . .

PETER:  Like Kevlar.

ERIN:  Hold on, yes, like Kevlar.  If I have it on, and if I have certain things I could do to avoid going there, if there are certain things that I can learn, I could certainly get more confidence doing it.  Does it mean that it goes away?  It doesn’t go away.  So, I wish I could tell you that it does.  Um, when you’ve been a victim of, you know, trauma, that trauma gets carried with you, but ultimately, when you’ve processed it, gone through, you‘ve learned new coping skills, you’ve had your life lessons, you’ve realized what put you in that position before, and what you can do in the future to avoid that position, how to deal with it if you are put there again.  That kind of thing really makes you feel stronger and more confident.  And in the long run I feel like I’m in a better place.  But it’s not an easy thing to do Stephen.  No one is saying that it is.  But the idea that you’re constantly reliving this over and over and over again, it doesn’t have to be that way.          

PETER:  If you had to deal with the threat of your abuser being able to abuse you again at any time, what effect would that have on you?

ERIN:  Um, it’s not the thing for me.  There’s always lots of opportunity.  Another example for me: I’m having a child, and knowing that something is out of my control, and that my child could fall to, you know, the prey of someone like I did, and I can’t always control that, and it’s horrifying.  But you have to go through, and you have to weigh things that realistically what can I do, what choices can I make,  . . .                             

STEPHEN:  It’s my understanding that the Superintendent can make one phone call, 

ERIN:  . . . and that’s a difficult thing to do.  And that’s kind of how I feel.  It’s more innocent, and I know I can’t protect my child from it – either way there’s nothing I can do to avoid it.  But I can certainly take what I’ve learned about my own experiences, the mistakes that maybe people in my life made that left me a little bit more vulnerable, and do my best.

1:40:42

PETER:   Well, how would it change your perception of things, if the person in question were able either to force you into an abortion before you have the baby, or after the baby, could take the baby away and put him to death?  How would that change the consequences of your question?
ERIN:  There are things, realistically, that Stephen can do and understands more now than he did before, that made him more vulnerable.  

STEPHEN:  It’s my understanding that the Superintendent can make one phone call and the police will be right there.  

GERMAINE:  But this is not, there’s no one at this IEP team that can make any decisions for the Superintendent.  

PETER:  And because therefore they can’t make decisions, we’re just supposed to act like it’s not a problem?

GERMAINE:  No.  

PETER:  OK, it is a problem.  

GERMAINE:  The purpose of this meeting, Mr Attwood, and I want to get it focused back on this, is that the district has offered a program through the non-public school to provide Stephen an education, along with AB2726 services.

PETER:  OK.

GERMAINE:  We are not in any way associated with AB2726.  We do not discuss any cases with them, this is it.  This is the only time they come to the meetings, is to present what they plan on doing.

PETER:  I understand that, which makes me wonder why both of the people involved have been tiptoeing around trying to protect the district.
GERMAINE:  We’re not tiptoeing around protecting the district.  I’ve been  . . .

PETER:  That’s what we see.

GERMAINE:  Our responsibility is to provide Stephen an opportunity for an education.  And we are providing that through the non-public school.  

PETER:  And you are also, by refusing to give him any kind of assurance, subjecting him to an abusive environment in which he cannot succeed.  It looks to me like . . .

GERMAINE:  That is not part of this – you’re, you’re asking this team for something that it is not, that it cannot do.  What we can do . . .

PETER:  OK. 

GERMAINE: . . . is say today that we want to continue the services with the non-public school, and we want to continue the services with AB2726, and that we’d like to adopt the Behavior Intervention Plan that Erin has written up.   

PETER:  OK, in that case, in that case, there’s nothing more to say.  I will write up the due process letter, and there we are.  

GERMAINE:  OK.

ERIN:  OK.  So I just sent to your email the attachment for the Behavior Intervention Plan, and I’m dealing with the new date.

GERMAINE:  That’s fine, and I will get that as soon as I do this.  OK?

ERIN:  And, I’m sorry again.  This is a very difficult situation, Mr Attwood.  You know where I stand on this.  Now I understand.  There’s a lot of factors, in letting him move beyond, move on with life.

PETER:  Well, we need, you know.  We need, and everybody knows what he needs here, and everybody knows that no one in this room can provide it, and that’s why due process is there.  So we’ll go to the due process hearing, maybe we’ll settle it in the resolution meeting.  It’s pending litigation now, so that means the board can meet in closed session and can work it out.  A lot of different things can happen now that nobody in this room can make it happen.  Nobody’s unsettling, nobody’s mad, there’s a certain dance that we gotta go through, and so we’ll dance.

GERMAINE: OK.

PETER:  That’s all.

ERIN:  OK.

GERMAINE: So, Anne, do we have any more questions for Erin, so she can get to her appointments? 

ERIN:  Yeah, I gotta run, I’m running late.

(Erin leaves with goodbyes)

GERMAINE:  Anne, are you there?

ANNE:  Yeah, I’m still here.

GERMAINE:  I’m on the service page, so everything is updated correctly for a year on the service page?  Is that true?

ANNE:  Think so.

GERMAINE: OK.  So I’m going to go ahead, and print everything out and print out the note pages, Mr Attwood, so you can read them.

PETER:  Yes, well, why don’t we go over them and look at them together and make sure they’re accurate.

GERMAINE:  Yeah.

1:44:40

(distributing print, Stephen leaves)  

1:45:23
SCHMIDT:  Got a quick question for you.  Is he going to be home?  Last time we talked about the exit exam.
PETER: Yeah.

SCHMIDT:  OK.  That’s tomorrow and Wednesday.  Is he going to be willing to take it?

PETER:  He. He was here and there about that.  We’re working on it.  I will put it to him again; he was considering it.  At first he said yes, then I said, you know, look.  That’s dumb, I mean you might find something, you might get something, you’ll pass this, you’ll flunk that, at least you’ll see where you are.  It’s one more step to getting out of this morass.  When he heard that he listened, so, we may be able to get that done tomorrow.   Insh’allah.

BILL:  It means in the will of God in Arabic.  He’s desperate to use his Arabic.  

(laughter)
GARY:  Mr Schmidt and I are desperate to use our Russian.  We both found out we studied Russian.

1:46:18
(printing, sign-offs, banter for another 35 minutes) 
